Pupil premium strategy statement — Meadowside

Primary School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 205
Proportion (%) of pupil premium eligible pupils 8.8%
Academic year/years that our current pupil premium 2025/2026
strategy plan covers (3-year plans are recommended — 2026/2027
you must still publish an updated statement each 2027/2028
academic year)

Date this statement was published 12.12.2025
Date on which it will be reviewed 10.07.2026
Statement authorised by Dan Port

Pupil premium leads

Dan Port and Victoria
Whitlock

Governor / Trustee lead

Anamika Dam

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £ 38,190
Pupil premium funding carried forward from previous years | £ 4,341
(enter £0 if not applicable)

Total budget for this academic year £ 42,531




Part A: Pupil premium strategy plan

Statement of intent

At Meadowside, we are an inclusive and encouraging school and we aim for all pupils
to Make a difference for our future. We spend time getting to know our families and the
challenges they face. Our intention is that all pupils, irrespective of their background or
the challenges they face, are happy, social, make good progress and achieve well
across all subject areas.

We are Aspirational, Environmental, Independent, Opportunistic and Understanding.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve
that goal. It has been proven that extra support, through high quality teaching and
targeted intervention groups, is the most effective way of closing the disadvantaged
attainment gap.

At Meadowside, our approach will respond to what is right for our children. The
approaches we have adopted across the academic and social spectrum, complement
each other to help pupils excel.

Our ultimate goals for our disadvantaged children are:

e Ensure disadvantaged pupils are challenged in the work that they’re set through
qguestioning

e Narrow the attainment gap between disadvantaged and non-disadvantaged
children

e Ensure children can read fluently and with good understanding

e Develop pupils’ oracy skills

e Access a wide range of extra-curricular opportunities

Although our number of disadvantaged children is much lower than the national
average, our economic demographic is changing due to a large new primary school
being built close to Meadowside, meaning our pupils begin life at Meadowside from an
increasingly wide catchment area. You can see the change from the map below that
the Green Farm Estate (pink) the least deprived of all the surrounding areas.

e The majority of the pupils are White British (82%). There are 12 out of a possible
17 ethnic groups with 5.9% of the pupils at Meadowside have English as an
additional language.

e The proportion of children that have special educational needs is 14.1% which is
lower than the national average. 5.4% of children at Meadowside have an
EHCP, which is higher than the national average.
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Achieving our goals
In order to overcome the identified barriers we will:

e Provide all teachers and leaders with high quality CPD to ensure that pupils
access effective quality first teaching

e Provide targeted interventions and support to quickly address identified gaps in
learning (one to one and small groups)

e Target funding so that all pupils have access to high quality learning

e Target funding so that school attendance is in line with or above national, with
the gap between our disadvantaged pupils and non-disadvantaged closing.

¢ Provide emotional and social intervention to support children with learning
beyond the classroom

e Ensure there are high quality resources to support teaching and learning




Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge
number

Detail of challenge

1 Writing: Writing outcomes overall were the poorest out of reading, writing and
maths. Disadvantaged children generally have poorer handwriting, sentence
structure, punctuation and grammar compared to non-disadvantaged children.
Disadvantaged children also lack stamina in longer pieces of writing.

from staff.

2 Reading: A well sequenced Key Stage 2 reading curriculum is needed.
Disadvantaged children are not reading frequently enough without challenge

3 Oracy: skills in Reception and Key Stage 1 are lower for disadvantaged children
than for other pupils. This slows reading and comprehension progress in
subsequent years and can have a negative impact on behaviour for learning.

4 Mathematics: Disadvantaged pupils often lack confidence in problem-solving

and fluency in foundational number skills. Children avoid challenging tasks and
their engagement and confidence reduces further.

40% of our pupil premium children also have a special education need. 100% of

these children have SEMH (Social Emotional Mental Health) as a primary or
secondary need. This creates added barriers to attendance and achievement.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

At the end of Key Stage 2, children in line with
national expectations of non-disadvantaged
children in writing.

Increased confidence and ability in writing,
leading to improved overall attainment.

Impact of writing curriculum measured by
English lead.

Frequency of disadvantaged children reading
increases and as a consequence, at the end of
Key Stage 2, children are in line with national
expectations of non-disadvantaged children.

Increased reading confidence and improved
reading levels

Improved end of Key Stage 2 results, in line
with non-disadvantaged children




Children to be able to articulate sentences
using a wide range of vocabulary

Talk boost tracker
Evidence in extended pieces of writing
Feedback at Pupil Progress meetings

End of Key stage 2 writing results

At the end of Key Stage 2, children in line with
national expectations of non-disadvantaged
children in mathematics.

End of Key stage 2 maths results

Improved problem-solving outcomes in the
maths scheme across the school and
reasoning papers

Disadvantaged children have the same shared
experiences and the non-disadvantaged
children

Disadvantaged children attend the same
number of events as non-disadvantaged on
tracking grids.

Children who present with social, emotional
and mental health issues have their needs met
through a range of interventions and therapies
funded by the pupil premium.

Pupils entitled to pupil premium are not
disproportionally reflected in the school’s
behaviour sanctions.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £21,265

Activity Evidence that supports this approach Challenge
number(s)
addressed

Talk Boost CPD for | Oral language interventions have a potential +6 months | 1, 2, 3, 4

all teachers and progress according to the EEF Teaching and Learning

teaching assistants | toolkit:

Oral language interventions | EEF

Continue to embed

spelling scheme Language provides the foundation of thinking and

(linked to phonics learning and should be prioritised:

scheme) beyond Improving Literacy in Key Stage 1 | EEF

Key Stage 1

Develop reading

curriculum for Key

Stage 2

Talk Boost https://educationendowmentfoundation.org.uk/education- | 3

intervention to be evidence/teaching-learning-toolkit/oral-language-

delivered by interventions

teachers 10 week Oral language interventions have some similarity to

blocks for EYFS/Key approaches based on metacognition (which make talk

Stage 1 children about learning explicit in classrooms), and to

collaborative approaches which promote pupils’
interaction in groups.
Sustain a mastery Delivery of the NCETM ‘Mastering Number’ daily 4

approach to teaching
and learning in
mathematics

Adapt scheme to
extend and stretch
children

Engagement with
GLOW maths hub

Engagement with
Gloucester Schools

sessions for Years, 1, 2, 4 and 5:
Mastering Number at Reception and KS1 | NCETM
Glow Maths Hub - Mastering Number at KS2

The EEF guidance is based on a range of the best
available evidence:

Improving Mathematics in Key Stages 2 and 3 | EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-reception-and-ks1/
https://www.glowmathshub.com/page/?title=Mastering+Number+at+KS2&pid=77
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3?utm_source=/education-evidence/guidance-reports/maths-ks-2-3&utm_medium=search&utm_campaign=site_search&search_term=fluency%20maths

Partnership and
Local Authority
Maths CPD

Disadvantaged Key
stage 2 children
targeted for problem
solving intervention
in mathematics

delivered by
teachers
Develop a key stage | Year 5 taking part in The Power of Reading EEF Trial 1,2,3
2 reading curriculum. | (2025/2026)
The Power of Reading - trial | EEF
Disadvantaged Key
stage 2 children Reading comprehension to focus on learners’
targeted for understanding of written texts to ensure all children
intervention in receive an intense diet of reading using:
reading delivered by Reading comprehension strateqgies | EEF
teachers
Whole staff CPD on | The potential impact of this is high (with a low cost) but 1,2,3,4,5

metacognition and
self-regulation.

Staff confident in
using metacognitive
strategies in
teaching and
learning

the impact is a challenge to measure. Children to take a
greater responsibility for their learning and develop their
understanding.

Metacognition and self-requlation | EEF



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/the-power-of-reading-trial?utm_source=/projects-and-evaluation/projects/the-power-of-reading-trial&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £12,759

Activity Evidence that supports this approach Challenge
number(s)
addressed

Provide small group | EEF’s Teaching and Learning Toolkit highlights that 1

writing interventions targeted interventions can lead to substantial gains in

focusing on specific | Writing skills

skills (e.g.,

sentence structure, | Teaching and Learning Toolkit | EEF

vocabulary)

delivered by a

teacher.

Extra phonics Phonics approaches have a strong evidence base 2,3

sessions (following indicating a positive impact on pupils, particularly from

synthetic phonics disadvantaged backgrounds. Targeted phonics

scheme) for EYFS interventions have been shown to be more effective

and Key Stage 1 when delivered as regular sessions over a period up to

children to fill gaps in 12 wgeks:

knowledge delivered | Phonics | EEF

by teaching

assistants Our approach includes additional adults supporting

during phonics lessons to observe children and ‘mop up’
later the same day.

Provide school-led Tuition targeted at specific needs and knowledge gaps 1,2,3,4

tutoring for pupils can be an effective method to support low attaining

who are working pupils or those falling behind, both one-to-one and one

towards/below age to one:

related expectations One to one tuition | EEF

Small group tuition | EEF
Teaching Assistant Interventions | EEF
Delivery of rapid Tuition targeted at specific needs and knowledge gaps 2,3

intervention to pupils
in Key Stage 2

can be an effective method to support low attaining
pupils or those falling behind, both one-to-one and one
to one:

One to one tuition | EEF
Small group tuition | EEF

Reading comprehension strategies focus on the
learners’ understanding of written text.

Pupils learn a range of techniques which enable them to
comprehend the meaning of what they read.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20group
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20group

Growth mindset Self-regulation and emotion coaching sessions for small | 5

activities, delivered groups/individuals in addition to the whole staff CPD on

by Inclusion Lead metacognition and self-regulation are proven low cost-

and two trained high impact strategies

ELSA members of

staff Metacognition and self-requlation | EEF

Delivery of TalkBoost | Oral language interventions have some similarity to 1,3

Language approaches based on metacognition (which make talk

. _ about learning explicit in classrooms), and to

Intervention and 1:1 | cojiaborative approaches which promote pupils’

focused SALT interaction in groups

interventions https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions

Targeted 1:1 and Tuition targeted at specific needs and knowledge gaps 4

small group support
in foundational
mathematics
knowledge using
Number Stacks for
children who are
working
towards/below age
related expectations

can be an effective method to support low attaining
pupils or those falling behind, both one-to-one and one
to one:

One to one tuition | EEF
Small group tuition | EEF

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £8,506

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional part-time Social and emotional learning (SEL) interventions seek | 5

teaching assistant to to improve pupils’ decision-making skills, interaction

provide social and with others and their self-management of emotions,

emotional support to rather than focusing directly on the academic or

vulnerable children cognitive elements of learning.

Social and emotional learning | EEF
Purchase of play Purchase of play therapy/learning mentor sessions | 5

therapy/learning
mentor sessions to
support children’s
well-being Well-being

to support children’s well-being Well-being and
mental health is a non-academic challenge faced
by children that can have a negative impact on
their education (DfE)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20group
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

and mental health is
a non-academic
challenge faced by
children that can
have a negative
impact on their
education (DfE)
Online Pupil Survey
Results support
approach. 1,2, 3

Online Pupil Survey Results support approach.

Attendance Champion
analyses attendance
data and gives
feedback for SLT to
action

Experienced teaching
assistants to welcome
late children to school
each day. Also provides
lateness information to
admin/SLT

To truly understand attendance issues, we need to offer
an holistic approach and address the specific barriers to
attendance.

Summary of evidence | EEF

Funded support for
trips and residentials
across the school.

Funded support for trips and residentials across
the school.

Part-funding and payment plans ensure that all
children can access trips and residentials.

Forest
School/Outdoor
learning sessions

Provide a variety of active experiences to develop
knowledge and skills whilst being outdoors in
nature.

Whilst the evidence is not concrete, there is
growing belief that time spent in forest school helps
self-confidence and wellbeing is growing:

A systematic review of forest schools literature in

England

Total budgeted cost: £ 42,531

10



https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/summary-of-evidence?utm_source=/education-evidence/leadership-and-planning/supporting-attendance/summary-of-evidence&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://www.tandfonline.com/doi/pdf/10.1080/03004279.2021.1971275
https://www.tandfonline.com/doi/pdf/10.1080/03004279.2021.1971275

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Academic Performance

The school recognises that overall, pupils performed poorly in the 2024/2025 end of
Key Stage 2 SATs tests and has taken rapid action to improve pupil performance in
this area. The 3 year average for disadvantaged children is significantly below for
reading/writing/maths and for the combined score. The 3-year-average for EGPS is
close to national. Pupils achieved well in the Year 1 Phonics Screening Check and
Year 4 Multiplication Tables Check. The EYFS Good Level of Development was in line
with the National average but we need to rapidly improve the progress the children are
making in order for them to succeed at the end of Key Stage 2.

The gap between non-disadvantaged pupils and disadvantaged pupils has grown at
Meadowside:

2024/2025: 41% gap in reading
2024/2025: 58% gap in writing
2024/2025: 41% gap in maths

This gap has altered the way in which we have approached the distribution of funds at
Meadowside, with a much greater focus on the targeted academic support, to give the
children the best possible start in life.

Attendance

Improvements were made with attendance with overall school attendance at 96.1%
and disadvantaged attendance at 93.1%. Both of these figures are above the national
averages. Persistent absence was close to average for disadvantaged pupils but this is
still approximately 10% higher than non-disadvantaged pupils.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Number Stacks Number Stacks
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